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2022 Analysis of Variance 

Strategic Goal 1 

To accelerate the progress of all students below the expected curriculum level in mathematics. 

Annual Goal 

To accelerate progress and achievement in mathematics for all students that were below the expected curriculum level for their time 

at school or year group at the end of 2021. 

Annual Target   

To increase the percentage of students at the expected curriculum level by the end of 2022. 

 

Outcome 

There was a 2% increase in the percentage of students achieving at the expected curriculum level for mathematics at the end of 

2022 compared to 2021.  There was a 5% increase in the percentage of boys achieving at the expected curriculum level and a 3% 

decrease in the percentage of girls achieving at the expected curriculum level. Māori achievement in mathematics increased by 10%, 

Pasifika achievement decreased (a very small cohort so not statistically reliable) and NZ European and other ethnicities increased by 

4%. 

 

  



 

Data 

 

 



 

  

  

 
  



 

Actions (What did we do?) 

1. Problems/learning around topics of student interest at the time. 

2. Provided daily opportunities for maths practice.  Applying maths knowledge. 

3. Teachers are familiar with the special needs register and use this to identify and support priority students. 

4. Teachers are introduced to ALiM and some are directly involved. 

5. Teachers have identified wellbeing strategies to support students and can apply these with confidence. 

6. Teachers are supported to use mixed-ability approaches and these are established and operating in classes. 

 

Evaluation (Why did/didn’t it work? How do we know?) 

1. Problem solving and linking problems to student interest and other curriculum integration is a strength across the school - 

Matai Syndicate classrooms ensure weekly, open-ended problem solving opportunities. Toroa linked learning about Kupe and 

Te Wheke to patterning, navigation, measurement and statistics. Karearea camp menu planning etc. 

2. TA with specialty in maths and adult education specifically employed to target students at risk in maths. Focused towards the 

Toroa team, pre/post test showed progress made by all learners. 

3. The Special Education Register was updated termly by classroom teachers.  

4. The teacher trained in Alim reported accelerated learning by focus learners immediately following a learning focus. Over time, 

this progress was not seen as being as significant in end of year testing (eAsstle) 

5. Te Whare Matauranga was used to strengthen the approach to learning in mathematics. 

6. Mixed ability grouping was successful in some areas of the school but further development is required in others. 

 

Action Points for 2023  

● Use curriculum refresh PLD to strengthen our mathematics education. 

● Consider opportunities for whole school PLD on mixed ability approaches. 

● Revisit ALiM with Emily and Lee, as Kent who was leading ALiM, has moved on 

● Explore developing a Wakefield School scope and sequence for learning mathematics skills based on research proven 

approaches. 

 

 

  



 

Strategic Goal 2 

To accelerate the progress of all students below the expected curriculum level in reading. 

Annual Goal 

To accelerate progress and achievement in reading for all students that were below the expected curriculum level for their time at 

school or year group at the end of 2021. 

Annual Target   

To increase the percentage of students at the expected curriculum level by the end of 2022. 

 

Outcome 

There was a 3% decrease in the percentage of students achieving at the expected curriculum level for reading at the end of 2022 

compared to 2021.  There was a 1% decrease in the percentage of boys achieving at the expected curriculum level and a 5% 

decrease in the percentage of girls achieving at the expected curriculum level. Māori achievement in reading stayed the same, 

Pasifika achievement increased (a very small cohort so not statistically reliable) and NZ European and other ethnicities decreased by 

3%. 

Data 

 



 

 

 



 

 

Actions (What did we do?) 

1. Children are supported according to their individual needs, with an emphasis on improving attitude, engagement & using 

literacy for a purpose. 

2. Priority students were supported by the class teacher using a range of strategies and resources.  

3. Priority students received additional support either within class or through withdrawal for individualised programmes including 

a. High frequency word cards with TA 

b. Reading pack with TA (phonics for reading) 

c. Additional phonics support 

d. Reading Recovery 

e. Core 5 

f. Multi-Lit 

g. Forbes Robinson (comprehension strategies) 

h.  RTLB 

4. Ensured reading is a priority subject and that it doesn’t get pushed out of the way when other events come up. 

5. Motivation to read was encouraged through offering variety in instructional reading texts & material available in the library. 

6. Staff and students were made aware of the range of reading resources that we have available in our school - both information 

texts & fiction texts and topic sets. 

7. Continued to extend the book stock as the budget allows. 



 

 

Evaluation (Why did/didn’t it work? How do we know?) 

1. Weekly library sessions for pre-school groups were well supported by the Playcentre and Little People Preschool. A number 

of these children feed into the school as new entrants and they see the Library as a safe and familiar place. Senior students 

were able to self-select to be a student librarian Y4-6 (not all top readers). Book week encouraged books and reading. It 

included the whole school Lit quiz, games and quizzes, dress up day etc. 

2. Classes were encouraged to extend their reading and include other genres and a variety of authors (individual student 

borrowing histories were accessed to ensure this was happening).  

3. TA time was prioritised in Piwakawaka & Kereru for high frequency word cards to be checked & added each week with each 

student. This has made a huge difference for the Kererū students over the past 4 years. Lesley (and other TAs) have very 

efficient systems for doing this & tracking progress. Lesley could also say how long this would take for a class. 

4. The introduction of read and feed has helped grow a reading culture at Wakefield School.  The holiday reading challenges 

also encourage this culture.  Teachers consistently prioritise reading instruction during morning periods as this is when our 

students have their best focus.  Teachers adjust the programme to ensure, whenever possible, reading instruction continued 

when there were other disruptions to the programme.  Most of our students have very positive attitudes towards reading and 

enjoy reading and being read to. 

5. The library was accessed by all classrooms for student book exchange weekly. Information literacy sessions for three most 

senior classrooms were led by Kathy weekly or fortnightly and information literacy sessions for other classes as required. 

These sessions included how to use fiction and non-fiction sections, topic boxes, websites and databases. Kids lit quiz teams 

and TDC Library teams extended our top readers. Librarian provided reading sessions to extend readers in Toroa three times 

per week using teacher reader sets and completed an author study on Micheal McCaw. 

6. There was an increase in use of the library topic boxes in 2023. 

7. $3,257.84 excluding GST was spent purchasing new books for the school library in 2022.  Our students show interest and 

excitement about the new books purchased for the library. 

 

Action Points for 2023  

● Ensure that TA time is prioritised in Piwakawaka & Kereru for high frequency word cards to be checked & added each week 

with each student.  

● Identify what is going really well and what we can strengthen in our literacy practice. 

● Plan PLD to support teachers to strengthen the aspects of literacy practice that have been identified as areas to improve. 

Strategic Goal 3  



 

To accelerate the progress of all students below the expected curriculum level in writing. 

Annual Goal 

To accelerate progress and achievement in writing for all students that were below the expected curriculum level for their time at 

school or year group at the end of 2021. 

Annual Target   

To increase the percentage of students at the expected curriculum level by the end of 2022. 

 

Outcome 

There was a 1% decrease in the percentage of students achieving at the expected curriculum level for writing at the end of 2022 

compared to 2021.  There was a 1% increase in the percentage of boys achieving at the expected curriculum level and a 1% 

decrease in the percentage of girls achieving at the expected curriculum level. Māori achievement in writing decreased by 1%, 

Pasifika achievement decreased (a very small cohort so not statistically reliable) and NZ European and other ethnicities remained at 

70% achieving at or above the expected level. 

Data 

 



 

 

 



 

 

Actions (What did we do?) 

1. Students were encouraged to see themselves as writers. 

2. Priority students were supported by the class teacher using a range of strategies and resources. 

3. Priority students received additional support within class.  

4. A very small number of junior students received additional support through withdrawal for an individualised phonics 

programme. 

5. Ensured writing is a priority subject and that it doesn’t get pushed out of the way when other events come up. 

6. Use writing contexts that support / interest priority learners. 

 

Evaluation (Why did/didn’t it work? How do we know?) 

1. Teachers actively encouraged all learners to see themselves as writers and celebrated the effort and progress all children 

showed in their writing.  Children at Wakefield School enjoy writing competitions and many chose to write in their own time. 

2. Support for priority students varied across teams depending on how the team chose to use TA support & whether they chose 

to group for structured phonics practice. For example, in the Kererū team 4 times per week for 15 mins children were grouped 

according to need for phonics, using the TA to support the smallest group.  A need to revisit phonics through the whole staff 

PLD was identified to ensure there is a consistent delivery school wide.  This was implemented at the start of 2023. 



 

3. Priority learners received additional 1:1 support from the class teacher or TA according to need. For some children writing 

progress was shared with parents regularly (e.g. photocopy home, email, or inviting parent in at end of day), student's writing 

was published and/or celebrated (e.g. newsletter, writing shared with principal). Additional phonics support / Core 5 was used 

for some learners.  Many of our priority learners have made accelerated progress in writing. 

4. Our literacy support TA completed a baseline assessment with the students she supported & then retests when we have 

agreed that they are ready to come off the TA support programme. This is a diagnostic, not a standardised test. 

5. Writing has been prioritised during the morning when students have better focus and is integrated widely across curriculum 

areas so that our students grow their awareness that learning happens through writing. 

6. Teachers worked with their priority learners to identify writing topics and contexts that engaged and interested them.  This 

increased the engagement in writing for many of our priority learners. 

 

Action Points for 2023  

● Revisit the writing practices in our curriculum expectations and ensure these are implemented consistently school-wide 

● Identify what is going really well and what we can strengthen in our literacy practice. 

● Plan PLD to support teachers to strengthen the aspects of literacy practice that have been identified as areas to improve. 

 
  



 

 

 

Teaching and Learning Improvement Plan: Wellbeing 

When What (examples)  Who Indicators of Progress Evaluation (Why did/didn’t it work? 

How do we know?) 

 Children understand that 

well-being is about being 

able to ‘function well’ 

including in literacy and 

maths.  

All staff and 

students 
Ongoing discussions with students, 

integral to our well-being 

curriculum. 

  

Children have an understanding  

that academic progress is an 

important element of their well-

being.  

In Kārearea, time spent on building 

knowledge around the Te Whare Tapu 

Whā model and the Wakefield School 

Wellbeing model paved the way for 

discussions around wellbeing  being 

enhanced by success in literacy and 

maths. Students could begin to 

understand how boosting their 

confidence/knowledge in literacy and 

maths would support them to feel good. 

They would then have opportunities to 

action this and, importantly, we would 

revisit these discussions to help they see 

the connection. 

 Children are supported 

according to their individual 

needs, with an emphasis on 

improving attitude, 

engagement & use of 

literacy / maths for a 

purpose. 

Teachers Informal monitoring of attitude, 

engagement and use of literacy / 

maths for purpose shows 

improvement for individuals in these 

areas. 

In Kārearea, the reading and maths 

which explored the local Living 

Landscape theme and our maths 

focusing on camp planning (such as 

pricing food) engaged all children.   

Topics within the Living Landscape, such 

as predators, were highly engaging 

because the students felt they had 

knowledge in this area and could also 

see how they could take immediate and 

real action in their own environment 

(school and home). 



 

There was evidence of students talking 

to each other about these topics outside 

of class discussions and also of parent 

involvement in hands-on elements such 

as trap and bird feeder mock-ups. 

Daily informal conversations were also 

held between the teachers in the team to 

monitor the engagement of students and 

to share successful engagement 

strategies.  

 Teachers derive strategies 

that will work for each child 

from conversations with the 

child, their carers & 

previous teachers. 

Teachers Conversations between teacher & 

child, carer & previous teacher.  

In Kārearea, keeping students for a 

second year was successful as it allowed 

us to continue to use tried and tested 

strategies that teachers know would work 

for these individual students. 

 

At the start of the year Learning 

Conferences are all about families 

sharing wellbeing tips and tricks relating 

to their child to enable teachers to build 

support around these strategies so they 

can have a positive year. 

 

At the end of the year teachers pass on 

data and background information about 

students to support early relationship 

building and streamline class 

programmes and allow the teacher to ‘hit 

the ground running’. 

 

The well-established IEP process 

enables the building and strengthening of 



 

relationships with whānau of students 

requiring extra support. 

 Continue to promote the 

importance of ‘making 

progress’ rather than 

‘expected level’ for age. 

Teachers Teaching of these concepts through 

our work on Māori concepts of our 

school values.  

  

 

 

 

 

 

 

 

 

Parent education through informal 

conversations & learning 

conferences. 

  

Layout of reporting format so that 

focus is on progress & attitude first, 

rather than level.  

  

Mixed ability grouping where this is 

more supportive of children’s 

learning and self-image. 

In Kārearea for some children their 

learning is in striving to follow our values.  

Regular conversations with these specific 

children about raising others’ mana, their 

mana, using kind words and stepping up 

in leadership roles was on top for them 

and the most important learning.  A focus 

on this improved their wellbeing and of 

those around them. 

 

 

 

In Kārearea, this conversation dominated 

the learning conferences.  Positively 

received by parents. 

 

Teachers felt more comfortable with the 

new format and parents generally were 

positive. 

 

In Kārearea mixed ability grouping 

occurred in all curriculum areas 

throughout the day.  We believe this 

enhances the child’s mana and provides 

opportunities for extension. 



 

 Children understand that 

‘practise, practise, practise’ 

is central to their progress 

whatever level they are at 

with their reading, writing 

and maths. 

Teachers All classes / teams have daily slots 

when students are sustaining their 

reading & writing for an age 

appropriate time. The focus is on 

sustained concentration in that 

area. (eg ‘mindful reading’). 

In Kārearea a practice time was set aside 

daily to promote independent focus on 

learning that is important and relevant to 

each individual.   

This was also designed to support the 

transition from home to school first thing 

in the morning to allow for students to 

calm their minds and be ready for the 

next learning opportunities, as many in 

this year group found this aspect of their 

wellbeing a challenge. 

Students were able to identify an area 

they recognised needed more practice or 

was a particular passion of theirs. They 

were provided with regular adult support 

as a way to guide their progress and/or 

extend and challenge their understanding 

of their capabilities. 

 

Action Points for 2023  

● Develop coherent wellbeing practices school wide so that the is consistency between classes and progression across year 

levels 

● Improve wellbeing data collection and tools so that the impact of our wellbeing practices can be measured more accurately. 
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Statement of Kiwisport Funding 2022 

 

In 2022 Wakefield School received $3,479.65 in Kiwisport funding.  These funds 

contributed to the employment of a sports coordinator for 10 hours per week (a 

total cost of $12,584.53 in 2022).  The sports coordinator was responsible for 

organising school-wide fitness, PE and sports programmes, in conjunction with 

teaching staff and external providers. The funding was used to also purchase 

sporting equipment to the value of $1,725.80, this supported 279 children to 

participate in organised sport.    

  

Peter Verstappen 
 
Principal 
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Compliance with Education and Training Act 2020 requirements to be a good 
employer for the year ending 31 December 2022. 

The following questions address key aspects of compliance with a good employer 
policy:   

Reporting on the principles of being a Good Employer 

How have you met your 
obligations to provide good 
and safe working conditions? 

The board takes all steps, so far as is reasonably 
practicable, to meet its primary duty of care obligations to 
ensure good and safe working conditions for employees 
and responds to all reasonable concerns and requests 
made by employees. 

 

What is in your equal 
employment opportunities 
programme?  

How have you been fulfilling 
this programme? 

The Equal Employment Opportunities policy ensures that 
all employees and applicants for employment are treated 
according to their skills, qualifications, abilities, and 
aptitudes, without bias or discrimination. All schools are 
required by the Public Service Act to be “good 
employers”, that is: 

to maintain, and comply with their school's Equal 
Employment Opportunities policy, and 

to include in the annual report a summary of the year’s 
compliance. 

To achieve this, the board: 

appoints a member to be the EEO officer – this role may 
be taken by the principal 

shows commitment to equal opportunities in all aspects 
of employment including recruitment, training, promotion, 
conditions of service, and career development 

selects the person most suited to the position in terms of 
skills, experience, qualifications, and aptitude 

recognises the value of diversity in staffing (for example, 
ethnicity, age, gender, disability, tenure, hours of work, 
etc.) and the employment requirements of diverse 
individuals/groups 

ensures that employment and personnel practices are fair 
and free of any bias. 

How do you practise impartial 
selection of suitably qualified 
persons for appointment? 

  

We appoint appropriately trained and qualified staff to all 
teaching and non-teaching positions, and strive to find 
the best person for each position. We uphold our 
commitment to Te Tiriti o Waitangi through our vision and 
strategic plan to reflect tikanga Māori. 

Our appointment process meets the requirements of the 
Children's Act 2014. 

https://wakefield.schooldocs.co.nz/13509.htm
javascript:toggleBlock('844')
https://wakefield.schooldocs.co.nz/7547.htm


The board always manages the recruitment 
and appointment of a principal. For other vacancies, the 
board delegates the recruitment 
and appointment process to the principal and senior 
management but may also be represented on 
the appointment committee. 

We maintain transparency and fairness as important 
principles for any appointment, especially those involving 
related party transactions. 

 

How are you recognising, 

− The aims and 
aspirations of Maori,  

− The employment 
requirements of Maori, 
and  

− Greater involvement of 
Maori in the Education 
service? 

Wakefield School is guided in our thinking, planning, and 
actions for our ākonga Māori by the cross-agency 
strategy for the education sector, Ka Hikitia Ka Hāpaitia: 
The Māori Education Strategy . Our Māori Educational 
Success policy should be read in conjunction with Ka 
Hikitia. We support its vision to help ākonga Māori enjoy 
and achieve educational success as Māori, while 
developing the skills to participate in te ao Māori, 
Aotearoa, and the wider world. The board and staff 
consult with our Māori community when developing 
policies, plans, and targets for improving the progress 
and achievement of our ākonga Māori. 

To achieve excellent and equitable outcomes for our 
ākonga Māori, Wakefield School: 

builds whanaungatanga with our ākonga Māori and 
whānau, and our local hapū and iwi to ensure everyone is 
informed and involved as our education partners 

recognises and builds on the diverse abilities, strengths, 
and aspirations of ākonga Māori and their whānau 

promotes a strong sense of belonging and engagement 
by integrating te reo Māori, tikanga Māori, mātauranga 
Māori, and te ao Māori into school life (including the 
curriculum) 

ensures that the school is a physically and emotionally 
safe place and works to eliminate racism, discrimination, 

and stigma  

engages with any national, regional, and local 
implementation plans developed by the Ministry of 
Education and education agencies 

supports staff to access appropriate professional 
development 

implements effective, high-quality teaching and 
leadership practices that promote success for Māori as 
Māori. 

https://education.govt.nz/our-work/overall-strategies-and-policies/ka-hikitia-ka-hapaitia
https://education.govt.nz/our-work/overall-strategies-and-policies/ka-hikitia-ka-hapaitia


How have you enhanced the 
abilities of individual 
employees? 

We provide PLD opportunities to all our staff and 
encourage our staff to engage in PLD that is relevant to 
them. We expect all our staff to set professional and 
hauora goals each year that support their personal and 
professional growth.   

How are you recognising the 
employment requirements of 
women? 

We are committed to “equal pay for equal work”.  We 
have supported our staff to be recognised for the work 
they do through the pay equity settlements. 

How are you recognising the 
employment requirements of 
persons with disabilities? 

We ensure all our buildings and facilities cater for the 
accessibility needs of persons with disabilities.  We 
support and encourage persons with disabilities to be 
involved with our school. 

  

Good employer policies should include provisions for an Equal Employment Opportunities 
(EEO) programme/policy. The Ministry of Education monitors these policies: 

Reporting on Equal Employment Opportunities (EEO) 
Programme/Policy 

YES NO 

Do you operate an EEO programme/policy?  YES   

Has this policy or programme been made available to staff?  YES   

Does your EEO programme/policy include training to raise 
awareness of issues which may impact EEO? 

 YES   

Has your EEO programme/policy appointed someone to coordinate 
compliance with its requirements? 

 YES   

Does your EEO programme/policy provide for regular reporting on 
compliance with the policy and/or achievements under the policy? 

 YES   

Does your EEO programme/policy set priorities and objectives?  YES   
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INDEPENDENT AUDITOR’S REPORT 

 
TO THE READERS OF WAKEFIELD SCHOOL’S FINANCIAL STATEMENTS 

FOR THE YEAR ENDED 31 DECEMBER 2022 
 
 
The Auditor-General is the auditor of Wakefield School (the School). The Auditor-General has 
appointed me, Warren Johnstone, using the staff and resources of BDO Christchurch, to carry out the 
audit of the financial statements of the School on his behalf. 
 
Opinion 
 
We have audited the financial statements of the School on pages 3 to 19, that comprise the statement 
of financial position as at 31 December 2022, the statement of comprehensive revenue and expense, 
statement of changes in net assets/equity and statement of cash flows for the year ended on that 
date, and the notes to the financial statements that include accounting policies and other 
explanatory information. 
 
In our opinion the financial statements of the School:  
 

• present fairly, in all material respects: 
  
o its financial position as at 31 December 2022; and 
 
o its financial performance and cash flows for the year then ended; and 

 

• comply with generally accepted accounting practice in New Zealand in accordance with Public 
Sector Public Benefit Entity Standards Reduced Disclosure Regime. 

 
 

Our audit was completed on 13 June 2023. This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board 
and our responsibilities relating to the financial statements, we comment on other information, and 
we explain our independence. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New 
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities 
under those standards are further described in the Responsibilities of the auditor section of our 
report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis 
for our opinion. 
 
Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to prepare 
financial statements that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board is responsible on behalf of the School for assessing 
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as  
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applicable, matters related to going concern and using the going concern basis of accounting, unless 
there is an intention to close or merge the School, or there is no realistic alternative but to do so. 
 
The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020, 
arise from section 87 of the Education Act 1989. 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error, and to issue an auditor’s 
report that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement 
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise 
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they 
could reasonably be expected to influence the decisions of readers taken on the basis of these 
financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 

• We identify and assess the risks of material misstatement of the financial statements, 
whether due to fraud or error, design and perform audit procedures responsive to those risks, 
and obtain audit evidence that is sufficient and appropriate to provide a basis for our opinion. 
The risk of not detecting a material misstatement resulting from fraud is higher than for one 
resulting from error, as fraud may involve collusion, forgery, intentional omissions, 
misrepresentations, or the override of internal control. 

 

• We obtain an understanding of internal control relevant to the audit in order to design audit 
procedures that are appropriate in the circumstances, but not for the purpose of expressing 
an opinion on the effectiveness of the School’s internal control. 

 

• We evaluate the appropriateness of accounting policies used and the reasonableness of 
accounting estimates and related disclosures made by the Board. 

 

• We conclude on the appropriateness of the use of the going concern basis of accounting by 
the Board and, based on the audit evidence obtained, whether a material uncertainty exists 
related to events or conditions that may cast significant doubt on the School’s ability to 
continue as a going concern. If we conclude that a material uncertainty exists, we are 
required to draw attention in our auditor’s report to the related disclosures in the financial 
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions are 
based on the audit evidence obtained up to the date of our auditor’s report. However, future 
events or conditions may cause the School to cease to continue as a going concern. 

 

• We evaluate the overall presentation, structure and content of the financial statements, 
including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 

 

• We assess the risk of material misstatement arising from the school payroll system, which 
may still contain errors. As a result, we carried out procedures to minimise the risk of  
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material errors arising from the system that, in our judgement, would likely influence 
readers’ overall understanding of the financial statements. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of 
the audit and significant audit findings, including any significant deficiencies in internal control that 
we identify during our audit.  
 
Our responsibilities arises from the Public Audit Act 2001. 
 
Other information 
 
The Board is responsible for the other information. The other information comprises the Statement 
of Responsibility, Members of the Board Listing, Analysis of Variance, Statement of Kiwisport Funding 
and the Reporting on the principles of being a Good Employer, but does not include the financial 
statements, and our auditor’s report thereon. 
 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with 
the financial statements or our knowledge obtained in the audit, or otherwise appears to be 
materially misstated. If, based on our work, we conclude that there is a material misstatement of 
this other information, we are required to report that fact. We have nothing to report in this regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the Auditor-
General’s Auditing Standards, which incorporate the independence requirements of Professional and 
Ethical Standard 1 International Code of Ethics for Assurance Practitioners issued by the New Zealand 
Auditing and Assurance Standards Board. 
 
Other than the audit, we have no relationship with or interests in the School. 
 

 
 
Warren Johnstone,  
BDO Christchurch 
On behalf of the Auditor-General 
Christchurch, New Zealand 




