








































BDO CHRISTCHURCH

INDEPENDENT AUDITOR’S REPORT

TO THE READERS OF WAKEFIELD SCHOOL’S FINANCIAL STATEMENTS
FOR THE YEAR ENDED 31 DECEMBER 2021

The Auditor-General is the auditor of Wakefield School (the School). The Auditor-General has
appointed me, Warren Johnstone, using the staff and resources of BDO Christchurch, to carry out the
audit of the financial statements of the School on his behalf.

Opinion

We have audited the financial statements of the School on pages 2 to 18, that comprise the statement
of financial position as at 31 December 2021, the statement of comprehensive revenue and expense,
statement of changes in net assets/equity and statement of cash flows for the year ended on that
date, and the notes to the financial statements that include accounting policies and other
explanatory information.

In our opinion the financial statements of the School:

 present fairly, in all material respects:

o its financial position as at 31 December 2021; and

o its financial performance and cash flows for the year then ended; and

 comply with generally accepted accounting practice in New Zealand in accordance with Public
Sector Public Benefit Entity Standards Reduced Disclosure Regime.

Our audit was completed on 30 May 2022. This is the date at which our opinion is expressed.

The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board
and our responsibilities relating to the financial statements, we comment on other information, and
we explain our independence.

Basis for our opinion

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities
under those standards are further described in the Responsibilities of the auditor section of our
report.

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis
for our opinion.

Responsibilities of the Board for the financial statements

The Board is responsible on behalf of the School for preparing financial statements that are fairly
presented and that comply with generally accepted accounting practice in New Zealand.

The Board is responsible for such internal control as it determines is necessary to enable it to prepare
financial statements that are free from material misstatement, whether due to fraud or error.

In preparing the financial statements, the Board is responsible on behalf of the School for assessing
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as
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applicable, matters related to going concern and using the going concern basis of accounting, unless
there is an intention to close or merge the School, or there is no realistic alternative but to do so.

The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020,
arise from section 87 of the Education Act 1989.

Responsibilities of the auditor for the audit of the financial statements

Our objectives are to obtain reasonable assurance about whether the financial statements, as a
whole, are free from material misstatement, whether due to fraud or error, and to issue an auditor’s
report that includes our opinion.

Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they
could reasonably be expected to influence the decisions of readers taken on the basis of these
financial statements.

For the budget information reported in the financial statements, our procedures were limited to
checking that the information agreed to the School’s approved budget.

We did not evaluate the security and controls over the electronic publication of the financial
statements.

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise
professional judgement and maintain professional scepticism throughout the audit. Also:

 We identify and assess the risks of material misstatement of the financial statements,
whether due to fraud or error, design and perform audit procedures responsive to those risks,
and obtain audit evidence that is sufficient and appropriate to provide a basis for our opinion.
The risk of not detecting a material misstatement resulting from fraud is higher than for one
resulting from error, as fraud may involve collusion, forgery, intentional omissions,
misrepresentations, or the override of internal control.

 We obtain an understanding of internal control relevant to the audit in order to design audit
procedures that are appropriate in the circumstances, but not for the purpose of expressing
an opinion on the effectiveness of the School’s internal control.

 We evaluate the appropriateness of accounting policies used and the reasonableness of
accounting estimates and related disclosures made by the Board.

 We conclude on the appropriateness of the use of the going concern basis of accounting by
the Board and, based on the audit evidence obtained, whether a material uncertainty exists
related to events or conditions that may cast significant doubt on the School’s ability to
continue as a going concern. If we conclude that a material uncertainty exists, we are
required to draw attention in our auditor’s report to the related disclosures in the financial
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions are
based on the audit evidence obtained up to the date of our auditor’s report. However, future
events or conditions may cause the School to cease to continue as a going concern.

 We evaluate the overall presentation, structure and content of the financial statements,
including the disclosures, and whether the financial statements represent the underlying
transactions and events in a manner that achieves fair presentation.

 We assess the risk of material misstatement arising from the school payroll system, which
may still contain errors. As a result, we carried out procedures to minimise the risk of
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material errors arising from the system that, in our judgement, would likely influence
readers’ overall understanding of the financial statements.

We communicate with the Board regarding, among other matters, the planned scope and timing of
the audit and significant audit findings, including any significant deficiencies in internal control that
we identify during our audit.

Our responsibilities arises from the Public Audit Act 2001.

Other information

The Board is responsible for the other information. The other information comprises the Statement
of Responsibility, Board of Trustees Listing, the Kiwisport Statement, and the Analysis of Variance,
but does not include the financial statements, and our auditor’s report thereon.
Our opinion on the financial statements does not cover the other information and we do not express
any form of audit opinion or assurance conclusion thereon.

In connection with our audit of the financial statements, our responsibility is to read the other
information. In doing so, we consider whether the other information is materially inconsistent with
the financial statements or our knowledge obtained in the audit, or otherwise appears to be
materially misstated. If, based on our work, we conclude that there is a material misstatement of
this other information, we are required to report that fact. We have nothing to report in this regard.

Independence

We are independent of the School in accordance with the independence requirements of the Auditor-
General’s Auditing Standards, which incorporate the independence requirements of Professional and
Ethical Standard 1 International Code of Ethics for Assurance Practitioners issued by the New Zealand
Auditing and Assurance Standards Board.

Other than the audit, we have no relationship with or interests in the School.

Warren Johnstone,
BDO Christchurch
On behalf of the Auditor-General
Christchurch, New Zealand
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Teaching and Learning Improvement Plan - Mathematics 

Strategic Goal   

To accelerate the progress of all students below the expected curriculum level in mathematics. 

Annual Goal 

To accelerate progress and achievement in mathematics for all 
students that were below the expected curriculum level for their time 
at school or year group at the end of 2021. 

Annual Target   

To increase the percentage of students at the expected curriculum level 
by the end of 2021. 

Of the 57 students (still at WS) below the expected curriculum level in 2021, 
40 students (70%) remain below and 17 students (30%) are now at or above 
the expected curriculum level. 

At the end of 2020 there were 73% of students at or above the expected curriculum 
level in mathematics. 

 
At the end of 2021, there are 72% of students at or above the expected curriculum 
level in mathematics. 

Key Improvement Strategies   

When What (examples)  Who? How? Indicators of Progress EOY Comments 

Term 1-
4 

Students have an 
increased 
enjoyment when 
doing mathematics. 

Teachers Remove all stressful 
testing situations. 

Problems based on 
their real life 
circumstances. 

Problems/learning 

Students have a positive attitude about 
mathematics. 

Students see the relevance of maths 

Karearea spent less time 
on ‘maths’ as a stand 
alone subject and more 
time on using maths 
within other activities, 
e.g. rockets. 



around topics of 
interest at the time 

 

In Toroa, problems were 
personalised to 
children’s 
interests/activities, which 
meant they were more 
engaged from the 
beginning (Kent did an 
awesome job at this). 

Term 1-
4 

Students have a 
growth mindset 

Teachers 

Students 

Parents 

Teachers to show, 
revisit and promote 
the messages from 
the youcubed growth 
mindset videos 
throughout the year 

Teachers provide 
activities that are 
open-ended, low-
floor/high ceiling 
activities 

Students are familiar with the messages of 
the youcubed.org growth mindset videos: 
https://www.youcubed.org/resources/four-
boosting-messages-jo-students/ 

Speed doesn’t matter 

Struggle and mistakes help you learn 

Everyone can learn maths to high levels 

Believe in yourself 

We were consciously 
more positive about 
everything we do at 
school and we modeled 
this to the students 
which ‘rubbed off on the 
majority of them’. 

 

In Toroa, we lived in the 
learning pit and knew it 
was okay to be there.  
Celebrated successes 
when we climbed out. 

 

Term 1-
4 

Value and focus on 
understanding the 
of concepts in 
mathematics 

Teachers   Part of the maths 
program. 

https://www.youcubed.org/resources/four-boosting-messages-jo-students/
https://www.youcubed.org/resources/four-boosting-messages-jo-students/


Term 1-
4 

Students see 
themselves as 
mathematicians. 

Teachers Activities that are 
achievable to all 
abilities (like above, 
open-ended, low-
floor/high ceiling 
activities) 

Children are taught 
how to think, talk and 
write like a 
mathematician. 

Children are taught 
the building blocks of 
maths knowledge, 
used by all 
mathematicians 

 Part of the maths 
program. 

 

In Toroa we used mixed-
ability and random 
grouping simultaneously 
to allow all children the 
opportunity to 
contribute/lead. 

Term 1-
4 

Students see 
connections to the 
world around them 
and mathematics. 

Teachers Ensure maths is at 
times integrated with 
other learning areas 
and topics of high 
interest 

 

Students can identify the mathematics in ‘their 
world’. 

 

 

Term 1-
4 

Students have a 
means of improving 
their understanding 
in mathematics in a 
relatively 
independent way 

Maths 
leader 

Teachers 

Students 

Parents 

Continue to purchase 
Symphony Maths 
licence for the whole 
school. 

Daily opportunities for 
sustained maths 
practice applying 
maths knowledge. 

 Symphony maths was 
continued in Karearea 
for half of the year which 
was beneficial during 
lockdown. 

Creating a list of 
approved maths 
websites would be just 
as beneficial - 



encourage teachers to 
avoid ‘maths games’ 
websites like prodigy, 
etc and focus on specific 
games to go alongside 
teaching.  

Term 1-
4 

Classrooms have a 
range of materials 
that support the 
visual nature of 
mathematics. 

Maths 
leader 

Teachers 

Continue to use the 
balance of the maths 
budget to stock 
equipment in 
classrooms. 

 

Classrooms are well stocked with appropriate 
materials.  

 

Maths equipment is well 
stocked across the 
school. 

Term 1 Class teachers are 
fluent with who are 
their ‘at risk’ 
students. 

Maths 
leader 

Create a 2021 ‘at 
risk’ sheet so 
teachers are made 
aware of students at 
risk within their team. 

Tracking sheet is up to date and everyone is 
aware of it. 

 

Teachers aware of their 
at risk students. Data 
readily available to them 
on etap. 

 

Term 1 
& 
ongoing 
each 
term 

Class teachers 
keep the well-being 
of their students at 
the forefront of their 
mind when 
planning their 
programme.  

Class 
teachers 

Teachers have 
identified all their 
priority students  & 
noted the strategies 
they intend to use to 
support these 
students. 

 

 Part of the well-being 
focus. 



Term 
2/4 

 Leadership Ensure mixed ability 
groupings are 
present within the 
classroom 

Remove 
‘achievement in 
mathematics’ focus in 
the report format 

 Report format discussed 
and to be modified with 
the help of Kerryn. 

Term 1-
4 

Mixed ability groups 
where it will support 
children 

Teachers    

Monitoring   

Teachers will assess ‘at risk’ students and monitor their progress over the course of the year. 

Teachers record their data/observations on etap. 

 

Resourcing 

Maths assets budget 

Numeracy budget 

 

More than sufficient 

  

 
 
 
 
 
 



 
 

Teaching and Learning Improvement Plan - Reading 

Strategic Goal   

To accelerate the progress of all students below the expected curriculum level in reading. 

Annual Goal 

To accelerate progress and achievement in reading for all 
students that were below the expected curriculum level for 
their time at school or year group at the end of 2021. 

Annual Target   

To increase the percentage of students at the expected curriculum level by the 
end of 2021. 

Of the 59 students (still at WS) below the expected curriculum level 
in 2020, 45 students (76%) remain below and 14 students (24%) 
are now at or above the expected curriculum range. 

At the end of 2020 there were 72% of students at or above the expected curriculum level in 
reading. 

 
At the end of 2021, there are 74% of students at or above the expected curriculum level in 
reading. 

 

Key Improvement Strategies   

When What (examples)   Who Indicators of Progress EOY Comments 



Term 1 - 
4 

Priority students will be 
supported by the class 
teacher using a range of 
strategies and resources. 

 

Priority students will receive 
additional support either 
within class or through 
withdrawal for individualised 
programmes.  

 

See list below of 
programmes accessed by 
different priority students 
across the school. 

Class teachers Teacher Aide time allocated 
according to need. 

 

Additional reading support 
programmes running 
smoothly. 

 Some disruption due to August Lockdown 
- this appears to have the biggest impact on 
our struggling readers. These students are 
the most challenging for parents to support 
at home. Our experience is that many of 
these students get no reading practice if 
there is a Lockdown & this slows progress 
over the year. 

 Reading Recovery continued to be 
delivered by Loren Richards, with places 
available for 4 students at a  time. 10 
students accessed Reading Recovery during 
the year: 2 referred to RTLit, 5 discontinued 
successfully, 1 ‘paused’ due to emotional / 
behavioural issues resulting in refusal to 
engage, 2 carrying over to 2022, 0 left the 
school. 

 Phonics support - provided good benefit 
for 17 students. 

 Forbes Robinson Reading programme - 
focus on reading comprehension for 27 
students - student results showed that the 
majority of students had made progress 
whilst on the programme, many made 
accelerated progress. 

 Multi-lit 
 Holiday reading challenges (each 

holiday) - again very good take up at Y 1- 3 
level. 

 Summer reading programme - 27 
students signed up for the 2020-21 
programme. Of those students only 16 
actually attended the library sessions. 9 
students made 3 or 4 visits, 6 students made 



1 or 2 visits, 2 students made just 1 visit, 11 
did not attend at all. Decision was to just run 
a holiday reading challenge over the 2021 - 
22 summer. 

 Core 5 - Used with groups of children 
within each class in Totara. Very beneficial 
but does need TA and teacher support. 

 Epic - online levelled books. Used with 
groups of children within each class in 
Totara.  Very beneficial but does need TA 
and teacher support. 

 

Most TA time was allocated to named children 
this year & some to specific programmes. Priority 
learners in Y2  were targeted with additional TA 
support, due to individuals in this cohort with very 
high emotional /  behavioural needs . This was 
funded by the BoT. 

 

Term 1 & 
ongoing 
each term 

Class teachers are fluent with 
who are their ‘at risk’ students. 

Class teachers Teachers have identified all 
their ‘at risk’ students  & noted 
the strategies they intend to 
use to support these students. 

Teachers were very aware of their ‘at risk’ 
students & how they were supporting these 
students. 

 

NE teachers observe that many students are 
beginning school with lower levels of emergent 
literacy skills, and with lower oral language 
competence than previously. Much discussion 
about how we adapt our teaching to support 
these needs. 



Term 1-4 

 

Ensure reading is a priority 
subject and that it doesn’t get 
pushed out of the way when 
other events come up. 

Leadership 
Team 

Instructional reading or 
personalised reading is part of 
the team programme at least 4 
times a week for all priority 
students, and there are 
opportunities for reading 
practice every day. 

Reading remained a priority in the curriculum.  

 

Decision taken to make reading the curriculum 
review focus over the next 2 years. 

 

Unfortunately buddy reading was unable to take 
place for much if the year due to the Level 2 
Covid restrictions. 

 

Term 1-4 Motivation to read is 
encouraged through offering 
variety in instructional 
reading texts & material 
available in the library. 

Class 
teachers, 
library 
manager, 
literacy leader 

Texts that cater for the 
interests & reading levels of all 
students. Student & teacher 
input into library purchasing. 

Senior reading literature sets moved into the 
library - these can now be promoted to chn & 
teachers more easily.  

 

Library focus on purchasing Junior Non-Fiction, 
Te Reo, books reflecting family diversity, NZ 
Aotearoa history. 

 

Term 1-4 Ensure staff and students 
are aware of the range of 
reading resources that we 
have available in our school - 
both information texts & 
fiction texts and topic sets. 

 
Continue to extend the book 
stock as the budget allows. 

 

Library / 
learning centre 
manager & 
literacy leader 

Promotion of these resources 
both to staff & students. 
(Library displays, staff meeting 
promotion, relevant book 
boxes made available to 
students). 

Promotion in the staffroom - displays & speed 
meeting. 

 
Promotion by Kathy A to the students & staff - 
especially Senior Reading sets. 

 
Reorganisation of reading sets by TAs. Now 
easier to access. TAs are increasingly aware of 
the books we have in our resources. Audit of 
reading sets & sharing of doc.  



Monitoring   

Teachers will assess ‘at risk’ students and monitor their progress over the course of the 
year. 

 

Teachers record their data/observations on etap. 

Discussions with teachers throughout the year 
about strategies to support some priority 
students. 

Resourcing 

 literacy budget 
 SEN budget 

Literature budget focus on purchase of v. early 
level readers as we are finding many students 
are beginning school with less emergent literacy 
skills so need to work longer at this level.  

 

Also PM reader sets that reflect Aotearoa 
culture.  

Range of Programmes 

 high frequency word cards with TA 
 reading pack with TA (phonics for reading) 
 Additional phonics support 
 Reading Recovery 
 Core 5 
 Multi-Lit 
 Forbes Robinson (comprehension strategies) 
 RTLB 

 

  

 

 



Teaching and Learning Improvement Plan - Writing 

Strategic Goal   

To accelerate the progress of all students below the expected curriculum level in writing. 

Annual Goal 

To accelerate progress and achievement in writing for all 
students that were below the expected curriculum level for 
their time at school or year group at the end of 2021. 

 

Annual Target   

To increase the percentage of students at the expected curriculum level by 
the end of 2021. 

Of the 64 students (still at WS) below the expected curriculum level in 
2020, 41 students (64%) remain below and 23 students (36%) are now 
at or above the expected curriculum range. 

At the end of 2020 there were 69% of students at or above the expected curriculum level 
in writing. 

 
At the end of 2021, there are 69% of students at or above the expected curriculum level 
in writing. 

 
 
 
 
 
 
 
 
 
 
 



Key Improvement Strategies  

When What (examples)   Who Indicators of Progress EOY Comments 

Term 1 - 
4 

Priority students will be supported 
by the class teacher using a 
range of strategies and 
resources. 

 

Priority students will receive 
additional support within class. A 
very small number of junior 
students will receive additional  
support through withdrawal for  
an  individualised phonics 
programme.  

SENCo 

Class 
teachers 

TA 

Teacher Aide time 
allocated according to 
need. 

 

Individualised phonics 
programme running & 
accessed by students 
most needing support with 
this aspect of their writing. 

17 children accessed the individualised phonics 
programme with a TA this year.  

 

Most TA time was allocated to named children 
this year. Additional TA time was paid for by the 
BoT to support Y2 students with high level 
emotional / behaviour needs. This time was often 
used to support literacy activities with other 
students in the class whilst the teacher supported 
the high needs student(s). 

 

Term 1 & 
ongoing 
each term 

Class teachers are fluent with who 
are their ‘at risk’ students. 

Class 
teachers 

Teachers have identified 
all their ‘at risk’ students  
& noted the strategies 
they intend to use to 
support these students. 

Teachers were very aware of their ‘at risk’ 
students & how they were supporting these 
students. 

 

NE teachers observe that many students are 
beginning school with lower levels of emergent 
literacy skills, and with lower oral language 
competence than previously. Much discussion 
about how we adapt our teaching to support 
these needs. 



Term 1-4 Ensure writing is a priority subject 
and that it doesn’t get pushed out 
of the way when other events 
come up. 

Teachers 

 

Leadership 
Team 

Students write every day  
for a sustained period 
(appropriate to age & 
development). 

Writing remained a priority within the daily 
timetable for all teams. 

 

In the junior syndicate, writing always takes place 
daily during a timetabled slot.  

 

‘Foundation literacy skills’ are also specifically 
taught (phoneme segmentation, phoneme / letter 
correspondence letter formation, Essential List 
spelling words. Most junior children are motivated 
by the progress they see themselves making with 
these writing ‘tools’. 

 

This does not exclude additional writing 
happening at other times.  

 

In the senior syndicate, students worked for 
shorter, more intensive bursts on writing. Less 
time was spent on 'writing' as a subject (rather than 
informally within a subject like science). This meant 
more enjoyment for struggling writers which meant 
more engagement. 

Less scaffolding meant more accountability. Senior 
teachers felt that the students made more progress 
with this approach.  

Term 1-4 Use writing contexts that support / 
interest priority learners. 

Literacy 
leader with 
input from all 
staff. 

Writing is integrated 
across the curriculum. 

This has become standard across all teams. 



Monitoring   

Teachers will assess ‘at risk’ students and monitor their progress over the course of the 
year. 

 

Teachers record their data/observations on etap. 

 

Resourcing 

 literacy budget 
 SEN budget 

Reading resources continued to be a priority this 
year in response to consultation with teachers.  

Range of Programmes 

 1:1 phonics support 
 Core 5 
 RTLB 
 Reading Recovery 

 

  

  

 



 

 

 

 

 

Statement of Kiwisport Funding 2021 

 

In 2021 Wakefield School received $3,620.97 in Kiwisport funding.  These funds 

contributed to the employment of a sports coordinator for 8 hours per week (a 

total cost of $7,925.00 in 2021).  The sports coordinator was responsible for 

organising school-wide fitness, PE and sports programmes, in conjunction with 

teaching staff and external providers.   

  

Peter Verstappen 

 
Principal 

 
28 April 2022
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